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TABLE 4
WHY GiRLS DROP OUT BETWEEN STANDARDS 1 ANI> 2: PUPILS' AND P AREN'TS' RESPONSES

(in Percentages)

Reasons Given (Ranked by Frequency)

Pupils (N = 80)

Male Female
(N =: 40) (N =40)

Parents (N = 131)

Male Female
(N = 57) (N = 74)

1. a. Lack of school fees
b. Lack of uniforms

2. Parental attitudes, including preference
for educating males over females:
a. Overall
b. Male bias*

3. Laiiness or playfulness
4. Early marriage
5. School not important
6. Girls not intelligent
7. Peer pressure
a.Hunger
9. Initiation ceremonies

10. Prostitutionlloose morals
11. All others
12. No answer

*This is the percent of the overall percentage.
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Source:"Girls' Participation in Basic Education in Southern Malawi", Jean Davison,

Martin Kanyuka, 1992.

The social constructs that have shaped the attitudes ofboth males and females are

reflected in the report. Males have a negative perception of females when it comes to

education and this is shown by the pupils as well as teachers.

Gender structuring is the way in which society prioritizes tasks and

responsibilities of males and females and results in the way that resources within a family

may be distributed, such as educational resources. The norms and expectations that arise

from gender structuring usually start at home and the community and are reinforced and

taught at school. Davison and Kanyuka's study conducted interviews among students,

teachers and parents living in rural areas in order to get an idea of what they thought



20

about girls' with regard to education. Attitudes and stereotypes can shape the

expectations, or lack of expectations within a society. In the study girls in school were

reported to being "less serious" and more "playful", with their minds on other things such

as education and mother hood. They are also thought of as being less capable than their

male counterparts. Gender structuring is also reflected in the career aspirations that

parents have for their children. For girls, the options were limited to the following

occupations: teacher, nurse, doctor or secretary. The options for boys included the

aforementioned and pilot, mechanic, engineer and administrative officer. The influence

that parents have upon their children is extremely significant. Parents who are not in full

support of their child's education will not see the importance of homework time and

studying, and this will have a negative effect on the child's grades. Furthermore if parents

do not think it is necessary or important for a girl to be educated, then they will be more

inclined to keep their daughter at home where she can help around the house with chores

and save the money. School staff viewed domestic sciences such as home economics and

home crafts as crucial skills for girls, over subjects such as English and math's (Davison

& Kanyuka 1992). They also reported boys having higher capabilities for learning than

girls. These discriminatory opinions result in teachers not calling on girls in class or

taking them seriously. It also will affect the confidence that the girls have in themselves

since they learn a lot from their teachers. The teachers will be more inclined to favor

boys, and the girls being put down even more. These social factors continue to reinforce

themselves and will continue to take confidence away from girls, who will continue to

underachieve and not reach their full potential.
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As previously mentioned, the benefits of a girl's successful education cover many

important aspects. In the third world, education of females can lead to lower infant

mortality rates, increased chance of better education for her own children, a higher life

expectancy through better health, a higher quality of health and nutrition, and the

possibility of a higher agricultural productivity rate. As reported by UNDP, female

literacy is one of the key indicators of human development (UNDP 2010).

The key role played by women in society in Africa

Women playa very key role in African societies and within their own communities, ..

especially in rural areas. From a very young age they are entrusted with the care of their

younger siblings, especially while their mothers are busy working. As young girls they

are responsible for many chores around the household. The enforcement of the

stereotypes of the skills a young girl should be capable of results in young girls being

kept at home, rather ~an being sent to school, in order to help their mothers

and simultaneously acquire the skills for the upkeep of a household and prepare them for

the future. The majority of families who live in rural area are subsistence farmers, and

women are responsible for over 60% ofthe production. A large majority of young girls

will accompany their mothers into the fields, either to help with farming, or to take care

of their younger siblings while their mothers work. Within the family, they are

"responsible for the nurturing, upbringing, socialization and education of their children"

(Browne and Barrett 1991) and as adults are constantly occupied with familial affairs.

Their primary roles are that of a mother, care giver and provider. While most African
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societies are patriarchal, it is the women that play the most important roles within the

family and community. Their contributions are key to the well being of the family and

thus that of the community as a whole.

The importance of their education is extremely high. A study (Cleland & van

Ginnekan, 1988) found that in the developing world, each additional year of a mother's

education is correlated with a 7-9% decrease in under 5 mortality. The infant mortality

rate estimate for Malawi for the year 2009 is 89.05/1000, fourteen times as high as the

United States reporting 6.2 deaths per 1000 (CIA World Factbook, 2010). While it is

clear that progress has certainly been made, as 188/1000 deaths were reported by

UNICEF only 9years ago in the year 2000, it is still extremely high. The high infant

mortality rate is heavily attributed to general health and sanitation, as well as post natal

conditions and care, including key aspects of health such as immunization as well as

HIV/AIDS, the influence of the mother's education must not be discounted. According

to Browne and Barrett, a higher level of maternal education will promote the mothers use

of "preventive and curative health services" in a timely manner that will save the lives of

their children, a large majority of whom die from preventable ailments such as diarrhea

and subsequent dehydration (1991). Educated mothers will be more aware of the

availability and value of health services, and will also be much more confident in seeking

the help of professionals instead of relying on traditional medicines or remedies. Their

ability to read and write and to understand prescriptions or procedures will result in their

putting more faith in medical services and infant and maternal care givers. Educated

mothers will also realize the value of nutrition and the diet of their infants, which is

crucial since malnutrition is a leading cause of death in third world nations A
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malnourished child will suffer from underdevelopment and this has high potential of

affecting them in the future, especially in school. An educated mother's knowledge of

hygiene is also crucial in ensuring that the child remain healthy during these crucial first

years of life. Billboards and posters are often used as a means of disseminating

information over a wide geographic area. They are deemed effective as they will be

viewed by entire populations. However, what use are they if people are not able to read

the message that they are conveying? While pictures may paint a thousand words, and

these billboards and posters are often well illustrated, textual messages are often more

valuable since they provide information on names of diseases or preventive methods and

medication. This demonstrates the value ofliteracy at its simplest, and forces us to realize

how very important it is to be able to read and write. A more educated mother will also'

be more inclined to be aware of and take advantage of family planning services, as well

as birth control. This leads to a lower fertility rate, and a smaller family will enjoy more

resources to share among fewer members. In rural areas, where resources are very

meager, a smaller family will be able to put their children through higher levels of

education as they do not have to share it among six or more children. A lower fertility

rate is also closely negatively correlated with infant mortality rate. Family planning is

very important when it comes to development as it empowers women to make their own

choices about how large they want their families to be. While a larger families means that

there is a larger labor force, it also means more mouths to feed, and educated women will

understand the value of having few, healthier children. Women who are better educated

will be able to plan for adequate time between pregnancy, which will reduce pressure

upon them and they will be able to focus on the health of fewer children, rather than on
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more who will undoubtedly suffer from poorer standards of health as scarce resources

will have to be shared.

Women's education is also shown to have a positive effect on the agricultural

success of a nation. "Sub-Saharan Africa is a region offemal~ farming" (Boserup, 1970).

They playa major role in the production of agricultural goods and their input is thus very

valuable as it contributes to the nutritional and financial wellbeing of the family. Studies

found that women produce around 60-70% of the food that is consumed (Trenchard

1987). As mothers they are also responsible for the nutrition of their families. Because of

their heavy involvement in the agricultural sector, anything that can result in any

improvements in terms of crop, revenue and crop quality is important in furthering

development. As with health care, education can have a drastic effect on the agriculture

in rural areas. An educated woman is more likely to have knowledge of the value of

fertilizer and of appropriate farming techniques. Rural subsistence farmers do not usually

have huge plots ofland to work and the soils are often ofpoorer quality. Because of the

high demand placed on the soil, fields are seldom left fallow for a year to recuperate

nutrients. Therefore, it is important that the soil is used appropriately and that it is used in

a way that allows the soil to recover, for example crop rotation, or planting legumes that

enrich the soil with nitrogen. Agricultural programs and information is often available,

however literacy is important once again. An educated mother will also realize the value

ofvarying crops and of the different nutrients found in larger varieties ofcrops and

vegetables. One significant issue in rural Africa is the lack of diversity of food. This can

be attributed to lack of funds, but it also a cause of monoculture and the reluctance of

individuals to try and grow new or different crops and vegetables. Therefore, educated
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individuals will branch out and grow different and more nutritious crops, providing their

families better health. A literate woman will also be confident in expanding her farming

scope to include the rearing oflivestock, the benefits of which would have huge impacts

upon the wellbeing of her family. The purchase ofa cow or a goat is a huge investment,

but one that is well worth it. The milk that cows and goats provide will have incredible

benefits on the nutrition oftheir children. In rural areas diets are not very varied and

many children will suffer from deficiencies of food groups such as dairy or protein.

Malnourishment is crippling, especially for younger children. If this can be prevented

simply by investing in a cow or a goat, many lives could be saved and many more

improved.

Educated individuals will also be more confident and knowledgeable in

applying for loans in order to purchase seed, fertilizer and livestock, which is extremely

critical to the success of a crop and can mean the difference between success and failure.

Individuals who are confident in their literacy level and who have some understanding of

loans and financial and banking systems, will be able to take out loans in order to

produce a better crop. Fertilizer is key in the success of a crop and farmers often receive

coupons from the governinent for bags of fertilizer; however if this is not enough it is

necessary for the farmer to buy the fertilizer themselves. Taking out a loan would allow

an individual to secure their crop and their food supply. Being more confident and having

the literacy level to understand how fmancing and banking works, she is less likely to be

cheated or to encounter problems such as high interest. Micro-finance has been identified

as a key player in economic development. Micro-finance includes the provision of basic

fmancial and banking services, such as management of savings accounts and loans. They
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are often aimed to help people who live in rural areas and are often on small scales to

allow for ease ofrepayment, especially for individuals who may be completely new to

the idea of taking out a loan. Micro-financing schemes have shown success allover the

world and are often targeted at women. The emphasis upon women stems from the fact

that the profits that are made by women will go directly to the family and, most

importantly, the children. As primary caretakers their family comes first and they are

often responsible for the care ofextended family members, especially the elderly. Men

are less inclined to put the money toward the benefit of their children. However, for all of

this to be successful, the level of female literacy must be raised. While literacy is higher

among men, they hold greater power than women, and women will have to rely upon

them for information or for assistance when literacy or information is concerned.

,
Education is very much a form of empowerment for a woman. If a woman is

unable to read or write, she must depend on someone who can. Boys are often given the

priority when it comes to education, so this means that wives will often rely upon their

husbands. This reliance binds them to doing things the way their male counterparts see

fit. Often they do not have the same priorities. A woman's priority is her family, first

and foremost, and she will often put themselves before herself Therefore, her education

is important for the family's benefit. As the family is the basic unit of society, a

woman's education can have a profound effect on society, and in the case of third world

nations, lead to sustained development. When a woman is more educated she is more

informed of services that can benefit her and her family, such as health services, family

planning services and institutions where she can further her knowledge in departments

such as agriculture. A well known quotation that can be found on bill boards around

" I
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Malawi is "Knowledge is power." Indeed a woman, who is knowledgeable and aware of

her options, will have a greater opportunity to take advantage ofher options. She will be

better equipped to take charge of important decision around the house, for example,

whether or not her daughter should attend school, or whether or not her daughter should

get married at the age of 14. One very important aspect of a woman's choice regarding

her life is how many children to have and when. The influence of society stereotypes

women as child bearers and home makers. Careers and education are rarely a part of the

picture of a traditional woman and these priorities may often be frowned upon in rural

areas where tradition and culture has remained unchanged for a long time. An educated

woman however, will realize the importance of being educated and that her sole

responsibility in life is not to have children. In this way she may choose to have fewer··

children or children later in life. In this way she will not have to spread resources as

sparsely or is better equipped to give them the best possible opportunities to her

children.
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3. Research

In order to determine the most effective means of improving the situation of girls'

primary education different projects' approaches were analyzed. Analysis included any

change in enrollment rate, continued or lack of continued success in terms of

sustainability and feedback from either teachers or project directors as well as a general

breakdown ofhow the project targeted girls' education and whether any significant

contributions were made.

The Government Policy Proposal

The Malawi Government proposed an action plan that would span over 12 years, from

2000 to 2012. This proposal encompassed a large range of aspects that related to

education. However there were some targets that concerned girls' education. specific

goals included:

"Gender equity shall be promoted by making the school an environment supportive of the

needs of both boys and girls."

"...target is increased and equitable participation of boys and girls in basic education.

The MoES&C shall put in place appropriate measures to enhance the participation of

girls in basic education." (National Education Sector Plan, 2000)

Strategies that were identified and set forth, pertaining to girls' education, included:
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"The Government will develop and implement a primary education policy aimed at

making education at the primary level all-inclusive."

"The Government will promote the Community Rehabilitation Strategy in the case of

pre-school age children, with the objective of helping families cater for children with

special needs, so elder female siblings can be released to attend school." (National

Education Sector Plan, 2000)

Policies to be put in place:

"Government shall be proactive in its investigation of strategies needing to be introduced,

to make education all-inclusive. Specific target groups to include: orphans (especially

those whose parents have died ofHN/AIDS); children with special educational needs;

girls; and out-of-school youth" (National Education Sector Plan, 2000).

The Government operation focused mainly on using funding to increase the

number of primary schools, the number of teachers and resources for all pupils attending

primary school. In this way girls are also receiving the attention that they need; however,

they are still being placed on a level playing field with the boys, while in reality their

situation often requires additional attention. While their strategy does focus on improving

the general state of education in the country, there needs to be more specific focus on the

problems that girls encounter on a day to day basis getting an education. One proposition

that has been strongly supported is the initiative to take care ofpreschool age siblings in

'order to allow older female siblings to attend school and not have to take care of their

younger brothers and sisters (Samati, 2010).
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It was stated that "Gender-focused initiatives will act as one of the main

offensives in the elimination of poverty," (National Education Sector Plan, 2000). The

identification of improving access and the quality of girls' education are important steps

as the most difficult step in implementing change is to gain an understanding of the root

problem. By drawing attention to the fact that by using gender-based initiatives to

empower and educated women, this impoverished nation may make significant steps to

development, communities will be more willing to accept initiates that promote girls'

education.

The heavy dependency of the program on continuous funding renders many of the

proposals unsustainable for a nation like Malawi that is already relying on millions of

dollars of aid each year. According to Madalo Samati, Project director for a Community

Mobilization Campaign, "There is very little in the way of sustainability in the

government plans, we cannot continue to rely on donors," (Interview, 2010). Her

statements were supported by several local teachers who agreed that ten years into the

program, the progress has been "very slow, and many teachers are still without salaries"

(King & Phiri, 2010). Indeed the University of Malawi, located in Zomba has oftenhas

had problems ofprofessors going on strike because they have not been paid. Esnatt

Gondwe, a 3rd year student said that she had been in school for 5 years, although her

degree progress is what she could have made in 3 (Gondwe, 2010).

The plan's lack of a stronger focus on the issues surrounding girls' education, as

well as a lack of strong sustainability renders the strategy weaker than other projects that

have been implemented. Many of the issues that surround girls' education that were

discovered in the literature review were not even mentioned, and this lack of depth into
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the problems surround girls' education mean that they are not made a priority when it

comes to education access and quality.

The DFID (Department for International Development) Research Project

Ali initiative funded by the British DFID in conjunction with UNICEF targets gender

based violence in schools. While this is not yet a project, it is drawing much needed

attention to the issue which can have a significant indirect impact on the status of girls'

education. According to the findings of prior research projects: Almost one in five girls

has been sexually assaulted and almost one in ten raped or subjected to attempted rape".

(Leach, Fiscian, Kadzamira, Lemani & Machakanja, (2003). DFID is currently

developing a comprehensive national response to gender-based violence in schools in

conjunction with a number of government ministries, Civil Society Organizations and

UNICEF.

Gender based violence in schools is one major hindrance that prevents girls from

having equal access to education. Being in constant fear of being sexually abused or

raped is not conducive to trying to gain an education. When there is fear of the instructor,

girls' will not be able to concentrate in schooL Teachers can often demand sexual favors

from girls, and if they refuse, they may fail the class. Subsequently, many girls will drop

out of schooL Girls also suffer from violence from their fellow male class mates. The

environment at school does not encourage the girls to be motivated to stay in school

(DFID, 2003).
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By DFID drawing attention to this issue, cases of rape and abuse that have gone

unnoticed and unpunished will be brought to light. While male teachers and students

could once easily get away with violent behavior, it can be made very difficult for them

to continue to do this. When gender based violence is so prevalent, it becomes almost a

norm, and people begin to accept it. With this acceptance comes oppression, as the girls'

will feel inferior to the opposite sex as they exhibit physical power over them. This

problem returns to the lack of empowerment ofwomen and how this has a negative

impact on development "A 100 country study by the World Bank found that every 1
, .

percent increase in the level of women's education generates 3 percent in additional

economic growth"( DFID). "Therefore the promotion ofgender equality in education is

both part ofDFID's on-going commitment to achieving the MDGs and to our strategiC

approach to promoting economic growth" (DFID Factsheet on Girls' Education)

The GABLE (Girls Attainment for Basic Literacy Education )Project

The Girls' Attainment in Basic Literacy and Education project, also known as GABLE,

was project implemented from 1991 to 1998(Anzar, Harpring, Cohen & Leu, 2004). This

was a 45.5 million dollar initiative launched in 1991 aimed at increasing girls

performance in terms of access, persistence and completion. The purpose of the project

was to alter people's attitudes towards girls' primary education and to take action in

improving girls' attendance and completion of primary school. Two main tools used to do

this were by bringing about the implementation of the policy to remove the requirement

for pupils to wear a school uniform at school and in conjunction with this, primary
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education was made free. Removing the financial constraint on education, girls had a

much higher access rate. This is due to the fact that many families living in rural areas

cannot afford school fees or to pay for uniforms, so when there is no need to pay for

either of these, it is much easier for them to send all their children to school. Before

students were being sent home if they arrived at school without a uniform, but after the

policy was implemented there was a significant increase in school enrollment, especially

in rural areas. The policy applied very strongly to girls, who often take second place

when it comes to educational priority. Thus, when a family only has enough to send one

or two children to school, the boys will be given preference. But when there is no cost for

a child to attend school, then the opportunity for all children to attend school allows for

girls' to not only attend school, but to remain in school. After the policies were

implemented the rate of retention for girls in school increased from 12% to 27% during

the 6 year period of the GABLE project (Banda, 2000).

GABLE also provided a certain number of merit based scholarships to girls' to

continue their education at a secondary level. These scholarships allocated specifically to

girls encouraged them to attend school and to work hard to earn them. The girls soon

realized the value of education, and the scholarships not only promoted education post

secondary but also promoted girls to work hard and to strive for good results.

Between 1991 and 1996, girls' enrollment in primary school almost doubled from

772,000 to over 1.5 million (Kanjaye). The increase in girls' enrollment in school had
(~ .

various positive impacts. The most obvious one being the higher enrollment of girls by

definition. The lower dropout rate is also very significant since this allows girls to finish

primary school and then go on to secondary school. Before, many girls would drop out
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without even passing the Primary School Leaving Certificate, without which they cannot

enter secondary school.

The success that the girls demonstrated through their newfound access and

motivation to and for education showed the communities how important it is for girls to

be educated. The GABLE project capitalized on these results to further demonstrate

through Parent Teacher Associations and dissemination of information, the great value of

girls' education. by acquiring support from the community, the GABLE project could be

sure that families would continue to allow their daughters to attend school, instead of

keeping them at home to perform household chores.

The GABLE project brought much attention to the class room situation, which

has previously been overlooked. According to UNESCO "A new "gender sensitive"

curriculum was developed, new classrooms were built and over 20,000 teachers were

recruited and trained to meet increasing demands. This helped to improve the teacher

pupil ratio from one to 70 in 1991 to one to 58 in 1996". Due to the revamped

curriculum, girls would no longer feel like the classes were directed more towards the

boys, making them feel inadequate and 'useless' in school. the simple provision of

classrooms allowed pupils to ~ttend schools on a much more regular and consistent basis.

Many classes would be held outdoors under trees, without proper class room materials.

Thus during the rainy season (January- April),classes would often be disrupted. The

increase in teachers is also key as the pupil-teacher ratio was previously very high. When

classes are so large, there is little possibility for pupils to receive individual help or

attention. Furthelmore, when a pupil drops out, her absence may not even be noticed.
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The GABLE project was extremely successful. Its design has be adapted and used

in other third world regions. The abolition of primary school fees and of a school uniform

has had an incredible effect on the rate of going and retention of girl pupils in school

(USAID 2006). While it does put more pressure on the government fmancially, it is clear

that more funding needs to be designated towards the national educational sector. The

GABLE project also had some influence on the community which is very important as

the community plays a very key role in determining the future of the girls'. The GABLE

project has been praised as an excellent platform from which more recent projects have

been based upon.

The GABLE project also had a significant influence on the Government and its

policies. "The other important aspect is that the project made government increase

expenditure in education from 12 percent in 1991 to :23 percent in 1998," says Evelyn

Chinguwo, GABLE Desk Officer in the Ministry ofEducation (UNESCO). By gaining

Government support, the GABLE project paved the way for further policies to be

implemented. The increase in expenditure itself is key as it also raises the importance of

education and puts the profile of education as a priority for this third world nation.

The project has been criticized in terms of sustainability. The abolition of school

fees and requirement of a school uniform puts added pressure on the government to

provide the funding for teachers, class room materials, desks and chairs. While many of

these costs have been heavily subsidized by foreign donor countries, there have been

instances where teachers have gone on strike due to lake of salary payment (Nyasatimes,

2010). This also renders the position of primary school teacher slightly less favorable.

However, it is important to note that the move towards free primary education and no
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requirement for a school uniform was a necessary one that has paved the way for millions

of girls' to get a simple education and give them a chance at taking their education

further.

CRECCOM SMC-EQ Project (Creative Center for Community Mobilization for Social

Mobilization Campaign for Educationalpuality)

CRECCOM SMC-EQ was developed after the GABLE Project and developed a project

that focused on community mobilization. This project has taken many ofthe lessons that

were learned from the success of the GABLE project and then used a new approach to

bring about changes. The most significant change was the utilization of "social

mobilization", which has since been identified as a valuable and highly responsive

method to sending strong messages to the community. Social mobilization was identified

as a key tool for gaining the support of the community in promoting girls' education. as a

tool it proposed, in the long run, to change people's attitudes towards girls' education, as

a means to promote the level of girls' primary education.

The social mobilization method used "Theatre for Development," an action

research tool that provides a culturally appropriate and artistic medium to get people to

identify and discuss their development needs and arrive at some solution, in tandem with

sensitization meetings. The exercises involved interaction between the community and

the facilitators to foster dialogue in the community and between the community and field

staff regarding girls' education and the issues that they face, such as school related
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gender based violence. After a dialogue had been established, proposed solutions were

presented through acting.

An actor solicits ideas from community members at Chikala School, CRECCOM 2009

The plays also served to simply attract attention to issues and to show the

Community what a great difference an education can make for a girl. By encouraging the

community to take action, by joining Parent Teacher Associations, creating School

Committees, and by protecting the girls' best interests, the girls' would feel more

supported. The parents would understand their need to be educated and would not put too

much pressure regarding chores or early malTiage upon the girls'. These were the ideal

goals that were set f01ih by CRECCOM.

The Social Mobilization Campaign was extremely successful in a variety of Ways. As

rep01ied by Flora Mvuta : "For quite a long time school conIDlittee members, community

leaders, parents, teachers and pupils did not have a clear idea of their roles and

responsibilities regarding quality education. But soon after the SMC-EQ sensitization
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meetings, focus groups discussions and workshops, the situation changed. All began to

take action" (UNESCO, 2000). It is clear that the impact of the campaign, while not

initially visible, provoked and empowered the community to take action and to be more

accountable for improving girls' education.

The SMC-EQ project, a follow up project of GABLE, continued to enforce the

policies that GABLE had implemented. Many scholarships were added to those that were

already present to continue to encourage girls to work hard at school.

The Theatre for Development identified the following issues: gender based

violence in schools, girls being kept away from school for chores, boys being given

preferential treatment, a lack ofplumbing at schools making it difficult for menstruating

girls to attend school, girls who fell pregnant not being able to continue their education

after giving birth and boys being given preferential treatment in schools. By identifying

these issues, and presenting the solutions through theatre, the project was able to actively

engage the community and encourage them to be more proactive. By openly discussing

the issues that surround girls' education, and by demonstrating the importance of girls'

education, the community became sensitized to the needs of the girl child with regard to

education. There was also a specific movement to promote girls returning to school after

giving birth to allow them to be welcomed back to school and not criticized.

As a result of the SMC-EQ Project, there was a marked increase in retention rates,

as well as a decrease in dropout rates. According to USAID (2005) the dropout rate fell

by 15 percent within the first year of community sensitization. This is a very significant

achievement and by the end of the year a record percentage of girls' obtained the Primary

School Leaving Certificate. "We have role models and are pushed to work hard", said
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Edith Kanyuka, a 6th grade student at Chikala Primary School (CRECCOM 2009). The

support from the community was also phenomenal. When a lack of adequate number of

benches was identified at Nkhwali Primary School, and students were sitting on the floor,

the School committee that had been mobilized by SMC-EQ came together to see how

they could solve this problem, taking the burden off the school authority. The committee

decided to make the benches themselves and planks were sawn and benches were made.

Fifty benches were produced, much to the delight of the pupils (CRECCOM 2009).

The impact of social mobilization has empowered the community to be proactive

and to take action in promoting girls' education. Mentors are often provided to offer

additional guidance to the girls. The heavy involvement of the community renders this

project extremely sustainable. Community members seek their own means to solve

problems instead of relying on funding from either the government or foreign agencies.

The grass roots level at which the project aimed made it very simple but effective. By

using university theatre students for facilitators for the Theatre for Development, the

project did not cost as much as others. This makes it very sustainable and as time goes by

the community takes more and more control by continuing the successful methods

already proven by the GABLE project; CRECCOM was ableto maintain high girl pupil

enrollment rates.
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3.2 Interviews

As well as researching ofprojects that concerned education, several individuals were also

contacted with a questionnaire regarding girls' education.·The group included teachers,

academic as well as a current project director. The interviews were intended to give

additional insight to the present situation and to provide ideas for future propositions.

The interviews were conducted through emails in the form of a simple survey. All

individuals gave permission to be quoted directly.

According to Martin :Mkandawire, a cUrrent teacher at Chikala Primary School, the

number of girls in the classroom is rising. :Mkandawire said "More and more girls' are

enrolling into secondary school; this means they are passing the Primary School Leaving

Certificate" (Interview, 2010). :Mkandawire, as well as Mphatso Phiri, a primary school

teacher at Mponda Primary School both agreed that girls' were less likely to speak up in

class and tended to be shy especially in classes where boys would greatly outnumber the

girls. "They are afraid to answer questions and to ask questions, so we assume they are

not concentrating and not interested in learning" said Phiri (Interview, 2010). According

to Ms. Phiri the encouragement and support of girls within the classroom setting is key in

promoting the education of girls' in Malawi. "There must also be understanding and

realization among the boys that at school that the girls are there for an education too Girls

are easily influenced by the attitudes of the boys, and especially of the attitudes of the

parents at home, this is why community support is critical" she said (Interview 2010).
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Madalo Samati, a current project director for CRECGOM, reported that the movement

towards increasing accessibility.of girls' education has been slow but steady. "Some pilot

studies have been extremely successful", she said, referring to the community

mobilization projects. "There is still a lot of work to be done, the importance of providing

a safe environment at school is an issue that has been around for a while, but is only

recently coming into light". She emphasized the importance of the community and its

role in relation to girls' education in Malawi. "The community needs to playa greater

role, cultural values determine position of girls' education in a society and mostly it is

very negative" (Interview, 2010). Greater value is placed on marriage for the girl child"

she said. "Cultural values determine the position of girls' education ina society and

mostly it is very negative. Greater value is placed on marriage for the girl child. More'

school related gender based violence is perpetrated toward the girl child. Similarly in the

classroom, teachers' conduct is biased towards boys". "People's attitudes are the key in

changing lives," she said. Ms. Samati placed great emphasis on the mobilization of the

community as a whole, as well as the importance of providing a safe environment for the

girls'. By providing a safe environment for the girls' to receive an education, they will be

more likely to remain in school and be motivated to continue their education. When they

have the support of the community, they do not feel the pressure to get married at a

young age.

Catherine Jere, a research Fellow at the Centre for Educational Research and Training

(CERT), Chancellor College, noted that while a lot of focus was paid to the enrollment of

girls', there needed to be more emphasis on attempting to lower dropout and grade

repetition rates. "Although there has been some improvements in initial enrollments in
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early primary grades the patterns of high levels of grade repetition and dropout have not

changed significantly over the last 10 to 12 years or so", she said. There are various

reasons behind dropout rates, such as household responsibilities (the burden of domestic

work still falls mainly to girls'), poverty (lack of school materials and uniform) or early

entry into marriage (particularly in more traditional, rural settings) or pregnancy. Mrs.

Jere agreed with Ms. Samati that the community played an important role, and she also

placed emphasis on the importance ofmentors to the students. "Parent Teacher

Associations, as well as support and mentoring for the students, as well as forms of civic

education" were identified as important additional factors that would render the

community more supportive of the girls' and would paint a much more positive outlook

and picture of their education. Other important ways in which the community could play

a greater role include "Greater decentralization of decision-making at school level, so that

community members' inputs are valued and are seen to have an impact, rather than

community members seen as a cheap source of labor" (Communities often build schools

together, using local materials and everyone contributes to the labor). In terms of dealing

with gender based violence in schools, Mrs. Jere stated that "Abuse of power and gender

violence at schools needs to be tackled pro-actively, so that girls' feel safe and valued

within a supportive learning environment." It was clear by the comments from Ms.

Samati and Mrs. Jere that gender based violence was an issue that has been overlooked

and is extremely serious, since it prevents the girls from going to school when they often

may have that small opportunity. On a final note, regarding future movements to improve

girls' education Mrs. Jere said "I would like to see school-feeding programs country-wide

and the establishment of early-learning centers and/or creches linked to primary schools
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to reduce the burden of girls caring for younger siblings/children". This solution would

serve to provide for the many families who have been affected by HIV/Aids, where one

of the parents has died, and the primary care of the younger members of the family falls

on the girl's shoulders. Thi~ would allow them to attend school, while their younger

siblings were cared for.
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4. Conclusion

TIle main constraints on tackling the issues that surround girls' edu~ation are cultural

norms and expectations as well as funding. Funding is the easier of the two to solve since

cultural norms are often deeply rooted within tradition and the way of life. The issue of

sustainability is important for third-world nations like Malawi who currently do rely very

heavily on funding, but who would do much better if they were able to bring about

change on their own. Dependency on donors leads communities into having too much of

a reliance on the outside funding, and does not encourage them to take matters into their

own hands. Social norms, such as expectations for girls' to do house hold chores, to get

married, and to take care of their siblings are harder to change. When money is an issue

for families in rural areas, some families have no choice but to keep their daughters at

home to help take care of the house and family.

Measures such as the abolition of school fees and school uniforms make life a lot

easier for poor families. Changing teacher's and male pupils' attitudes towards girl pupils

will not happen overnight but understand and awareness is the first step to acceptance.

The movement of social mobilization has empowered communities to take grass root

level steps in improving the quality of education and the educational equality between

girls and boys. When scholarships are awarded and students become successful, this

positive feedback promotes others to follow in the same direction. Many means of

improving education for girls' can involve heavy funding, especially as the scale of the

problem is large. However, community awareness can facilitate the movement and offer

much needed support, especially when funds may be low.
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The status of the girl child's education, or lack thereof, is becoming more and

more known by the population and donor organizations. However there are still hundreds

of thousands ofgirls' who do not have access to the education that they deserve or

require. As more and more attention is being drawn to all the issues surrounding the

primary education of girls', other issues such as gender-based violence, lack of toilets,

and in some cases nutrition come to light. While much progress has been made through

the abolition of school fees and school uniforms there are many underlying issues that

still remain to be tackled to create a safe and level playing field for both boys' and girls'

at primary school.
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5. Further Studies

The issue of girls' education has been approached from various angles, and the key in

moving towards a better standard of girls' education is to have a clear understanding of

all the constraints that prevent girls from attending school and to tackle them

individually. I believe that it would be important to take a closer look at the chores that

girls are laden with at the house and see how these impact their ability to access

education; whether they are simply physically demanding or time consuming. I would

also like to take a closer look at gender based violence in school and examine more

closely how this occurs and how it goes unnoticed or unsolved. Gender based violence

violates not only the girl's right to go to school but also a basic human right and as it is

becoming more and more evident that it occurs, it is important for action to be taken in

order for it to be curbed and prevented.

In regards to making progress to actually improving the access and quality of

girls' education, I feel that one issue that one of the interviewees raised was an excellent

suggestion and possibility. The idea of.having a creche or introducing a kindergarten type

'class' at primary school, or nearby would allow girls who take care of younger siblings

to attend school while their young siblings are taken care of. Furthermore, in rural areas,

kindergartens do not really exist and these could be important in beginning education at

an earlier age and in reinforcing the importance of basic education. As previously

mentioned, gender based violence is a huge constraint to girls. The only way that this

sort of problem can really be solved is through awareness by education. The girls need to

understand that what is going on is not acceptable and that they can speak out against it.

Awareness will also help to discourage the teachers and boys from mistreating the girls as
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social norms dictate peoples' behaviors and when certain behaviors are criticized, I feel

they will be less inclined to abuse the girls. Community awareness is also a very

important target for eradicating such issues those girls may face. When people are aware

. that injustices are in fact not right and should not be taking place, there is a better chance

that this will be prevented in the future. As long as individuals believe that they can get

away with treating the girls unfairly and even sexually abusing them, this will continue.

A collective awareness between the community and the girls who are seeking an

education will allow this problem to cease to exist.

The great inequality that plagues women of all societies around the world can

only be combated when women are of an equal or greater standing as their male

counterparts. The first and most important step in achieving any kind of equality is

through the power of education. Education takes many forms, the most common is what

we learn in the classroom, but much is learned through our day to day surroundings. With

this in mind I believe that it would be very beneficial to provide more platforms for

education for children at a young age. For example incorporating sports classes, personal

civic education classes and life skills classes would provide an even more profound

education for girls and allow them to be and to feel even more empowered by the

knowledge they acquire, and to have the confidence to be able to use their knowledge.
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