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Introduction: Writerly Life 
Grades 3-8 
!
This Writerly Life Unit is designed to help students create a vision for the writing 
work they will be doing throughout the school year, so it is launched at the 
beginning of the school year.  In our version of this unit, students will be 
introduced to the writing process by participating in a condensed study of 
personal story.  We chose to use personal stories for this unit because we know 
that students will have been exposed to lots of stories already in their lives, and 
that each student will be able to think of a story he or she can write.  Teachers 
who have many years of workshop teaching experience, and students who are 
already familiar with writing workshop from previous grades, may feel 
comfortable allowing students to write in any genre of their choice during the 
Writerly Life unit. This will mean students are working in a wide variety of genres, 
some crafting poems, some personal stories, some realistic fiction, some feature 
articles, etc. !
It is most important for teachers to remember that a writerly life unit of study is a 
starting point for the school year.  A publication at the end of a writerly life unit will 
not look as polished as a piece of writing that is published later in the school 
year.  It is also important that the teacher participate in the writing process with 
the students.  There will be many times throughout this unit of study, and the 
school year, when the teacher will refer to his or her own writing efforts in mini-
lessons.  Because you are doing exactly what you are asking your students to 
do, you will become a part of the learning community and not separate from it.  
And you will be modeling for students exactly what they will be asked to do. !
Included in this module you will find video resources, sample lesson plans, 
sample mini-lessons, and other handouts that will support you in teaching a 
Writerly Life unit.  These resources can support you in thinking about your own 
teaching in a Writerly Life unit but they aren't a one size fits all plan for the 
classroom.  As mentioned before, you may opt to invite students to choose their 
own genre in this unit.  You may choose different mini-lessons that teach the 
routines of writer's workshop, and introduce students to the common habits of 
professional authors .  As stated before, this unit suggests that a Writerly Life unit 
includes students making a personal story.  The lesson grid you see below also 
does that, but it could be adapted to allow students to have more choice over 
what their finished piece of writing is. !
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Attached below is an outline of one possible Writerly Life unit.  You are 
encourage to read it, perhaps even noting your immediate questions, before 
continuing to the next page in this module.
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Writerly Life Unit 
First 10 Days of Writing Workshop Teaching in Upper Grade Classrooms 
 

Goals and Teaching Points for Writerly Life Unit 

1. Students will learn the rituals and routines of writing workshop. 
2. Students will engage in lots of talk about the stories of their lives. 
3. Students will think about what they have read that is like what they trying to make. 
4. Students will begin to read like writers and see craft in the texts around them. 
5. Students will see themselves as writers who are capable of using writing to communicate meaningful messages with real audiences. 
6. Students will learn about authors’ habits and “what writers do” as a basis for developing their own habits as writers. 
7. Students will become active members in a writing community who share their writing and give/receive feedback. 
8. Students will become familiar with genres as “containers” for writing. 
9. Students will develop a repertoire of strategies that will lift the quality of their writing. 

 
Mini-lesson Focus Key Concept Resources Needed  

Day 1 
(During Interactive READ ALOUD 
read: Story selection) 
 
Assessment: Students 
demonstrate writing abilities 

• We can learn about writers in our community by 
reading their writing 

 

• Desks in clusters 
• Loose-leaf paper 

 
• Give instructions for collecting a writing sample: We will do a lot of writing this 

year. I don’t know anything about you as writers, but I can learn a lot about you 
as a writer by looking at a sample of your writing. Today, I want you to do some 
writing. You can write about anything you want. When you think you are done, 
re-read what you have written and try to make it even better. I will collect your 
pieces at the end of workshop time and read them over tonight. I am looking 
forward to learning something about the kind of writers you are. 

• Teacher HW: Make a tally sheet with two columns: What my kids can do/What 
my kids are trying to do. Note with tally marks what you notice about each 
student’s piece. Some things you might pay attention to: Use of end-mark 
punctuation, comma use, understanding of 5 story elements, sentence variation 
and complexity, use of literary devices (metaphor/simile, intentional repetition, 
alliteration, etc.), dialogue that moves story along or develops character, and any 
other qualities of writing you notice. Use results to inform your teaching. 

Day 2 
(During Interactive READ ALOUD 
read: Story selection) 
 
Tools of the Trade: 
Notebooks/pens 

• Many writers use notebooks to hold onto their 
thinking 

• Writers keep notebooks that are a reflection of who 
they are as writers 

• First day in meeting area 
• Your Writer’s Notebook and new marble journals for students 
• R. Fletcher’s, A Writer’s Notebook  

 
• Teach ML: Read out loud first chapter in Fletcher. Show students decorated 

cover on your writer’s NB and explain the ways in which it is a reflection of who 
you are as a writer. Distribute NBs 

•  (For homework: Decorate NB covers) 
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Day 3 
(During Interactive READ ALOUD 
read: Story selection) 
 
Community Building 

• Writers learn from other writers (students/you) in 
their writing community 

• Writers learn from other published writers about 
living in the world like a writer  

• Instructions on board telling students to bring NBs with pens tucked inside to sit 
in meeting area 

• Quote sheet from published writers 
 

• Teach ML: Yesterday, we learned something about a writer’s tools from Ralph 
Fletcher, who also helped us understand how to put ‘stuff’ in our NBs. Today 
we’re going to look at what some other published writers have to say about their 
own writing lives. As we do, think about which writer says something that sounds 
like you as a writer –like that person could be your writing partner. 

o Introduce quotes: Give each student a copy of quotes. Read 
aloud what these published writers have said about themselves. 
Have students choose one quote that sounds the like kind of 
writer they are. 

o Tell students that one way to begin to find words to talk about 
themselves as writers is to borrow words from more experienced 
writers. 

o After making choices, have students write in their NBs why they 
made the choice they did. In what way(s) are they like the writer 
they chose? 

o Share: Why did you choose the writer you did. Notice who else in 
your writing community chose the same writer. These writers 
might be ‘like’ you as a writer. Also notice which writers are not 
like you as a writer. Knowing this will help you understand more 
about who might be a good writing partner for you. 

 
Day 4 

(During Interactive READ ALOUD 
read: Story selection) 
 
Importance of NBs & how to fill 
them up 

• Writers pay attention to the world differently 
• Writers think of themselves as people who have 

something important to say 

• Instructions on board telling students to bring NBs with pens tucked inside to sit 
in meeting area  

• Chart paper & markers 
• Video clip: Gantos NB video (www.indianayoungwriters.org) 
• Strategies for Collecting & Cultivating Ideas (hand-out to be taped into NB) 

 
• Teach ML: For some of us keeping a NB is hard. Often what makes it hard is that 

we don’t yet think of ourselves as writers or as people who are going to make 
something in writing. Many of us would rather just talk. But writing is permanent. 
It can reach many more people, it can’t be misquoted, and it is not just talk 
written down. Writing is crafted—speech is not. 

o What might be some reasons for keeping a NB? Chart responses 
on chart paper. Be sure that among these reasons you include 
that a NB is one way to collect things that you pay attention to in 
the world, with the intention of making it into something (for 
example: story, poem, article, essay, commentary, memoir, etc.) 

o Show video clip of Gantos or other writer sharing NB 
o Show how you have made entries in your own NB. Teach 3 
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strategies with time following each for try-it. 
o Distribute hand-out. 
o Student HW: Put (5) more entries into your NB 

Day 5 
(During Interactive READ ALOUD 
read: Story selection) 

 
Choosing a seed idea & writing 
discovery drafts 

• Writers reread their notebooks, selecting and 
committing themselves to an idea they’ll develop into 
a finished writing piece (for this unit, students will be 
asked to write a story) 
 

• Instructions on board telling students to bring NBs with pens tucked inside to sit 
in meeting area  

• Transparency of Living the Cyclical Writing Life diagram 
• Transparency of entry from your own NB identified as ‘seed idea.’ 
• Overhead projector 

 
• Teach ML: When writers make something like a story, poem, feature article, or 

commentary, they usually go through many stages. The first stage of this writing 
process is to look at the writing that you have already created and think about 
which one has potential to be developed. This piece of writing is called the seed 
idea. The end product (the poem, story, essay, or article, etc.) that the writer 
envisions does not look like the seed idea. Like a cultivated seed from any plant, 
the emerging fruit is full of potential itself.  

o Show overhead of an entry from your NB where you found 
something that is significant to you and you have figured out why it 
is important for you to develop it. (This becomes your seed idea). 

o Have students read through their own entries and choose a seed 
idea. Write in NBs the significance of this entry to them. 

o Mid-workshop TP: Begin developing seed idea (Refer to 
Strategies for Collecting & Cultivating in NBs) to make discovery 
drafts 

o Share: Choose 4-5 students to tell how they chose their seed 
ideas. 

o Student HW: Discovery drafts (1-2) 
 

Day 6 
(During Interactive READ ALOUD 
read: Story selection) 
 
Writers learn about writing well 
from published writers they love 

• Writers reflect on the writing they have done, making 
choices about which texts to develop and how to 
make them better 

 

• Instructions on board telling students to bring folders holding NBs with pens 
tucked inside  

• Copies of short Mentor text of choice 
• Transparency with entry from your NB where you have used this mentor author 

to influence the writing you did on your own topic.  
• Overhead projector 

 
• Teach ML: There is so much to understand about writing well, and this is a 

challenge not just for writers like us, but even for published writers. One way 
writers make their writing better is to look closely at the writing of other authors 
they love. That’s what we’re going to do too and then we’re going to try 
something that they have done in our own writing. 

o Distribute copies mentor text 
o Read it aloud, then show how you used this text to make an entry 

in your NB about your seed idea that is influenced by the craft 
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Goals and Teaching Points for 
Writerly Life Unit 
!
What do we want students to get out of the Writerly Life unit?  What are the most 
important things for students to leave this unit knowing?  !
The Writerly Life unit is built around the following goals, and all of our teaching in 
this unit should support them. This is a starting point for the year, so we shouldn't 
expect mastery by the end of this first unit.  Rather we should consider it the 
introduction for students. It is, perhaps, most important to keep in mind that this 
initial unit of study will lay the groundwork for all other units in the school year. !
 1. Students will learn the rituals and routines of writing workshop.       
 2. Students will engage in lots of talk about the stories of their lives.       
 3. Students will think about what they have read that is like what they are       

trying to make. 
 4. Students will read like writers and see craft in the texts around them.       
 5. Students will see themselves as writers who are capable of using writing to       

communicate meaningful messages with real audiences. 
 6. Students will learn about authors' habits and what writers "do" as a basis       

for developing their own habits as writers. 
 7. Students will become active members in a writing community who share       

their writing and give/receive feedback. 
 8. Students will develop a repertoire of strategies that will lift the quality of       

their writing. 
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moves of this mentor 
o Tape/paste mentor text into NB 
o Have students ‘try-it’ in their NBs with their own seed ideas 
o Student HW: Study some of your favorite writers. Put 2-3 text 

examples that you like and might try into your NB to share in class 
tomorrow.) 

Day 7 
Writing a DRAFT 

• Writers DRAFT outside their notebooks where 
making revisions is much easier 

• To make a DRAFT, writers must have a vision of 
what it is they are going to make (genre: poem, 
story, essay, feature article, etc.?) 
 

• Instructions on board telling students to leave NBs at desk and come to meeting 
area 

• Transparencies of your own discovery drafts and story draft 
• Overhead projector 
• Writing folders & paper for drafting 

 
• Teach ML: Up to this point, we have been thinking something about our seed 

ideas by writing NB entries and discovery drafts. Now we are going to begin 
making something (a story) by writing a draft. Writers not only make decisions 
about what to write about, they also make decisions about what their ideas will 
become. This is what we will do today. 

• Demonstrate how you thought about your discovery drafts in order to make a 
story draft. Develop some connections about your knowledge of the story genre 
that comes from reading stories.  

o Distribute drafting paper & Writing Folders 
o Show students how to set up draft paper –box at the top that 

includes: name/date/seed idea/what they are making (genre: in 
this case ‘story’)/working title 

o Directions for drafting: Return to seats and without looking at NB, 
begin making draft 

o Student HW: Finish draft 
 

Day 8 
Revision 

• Revision is one of the most important parts of a 
writer’s process. 

• Writers revise to make their writing better 

• Instructions on board telling students to bring writing Folders w/ pens tucked 
inside to sit in meeting area   

• Chart paper and markers 
• Transparency of your DRAFT w/ 2-3 revisions from strategy list 
• Overhead projector 

 
• Teach ML: Revision is an important opportunity in a writer’s process to go back 

and rethink what’s written; to add more details to a particular part, to move things 
around, or develop characters by making them talk.  

o Show places in your own DRAFT where you have used revision 
strategies to make your own writing better 

o Use chart paper to name and record these strategies, and 
perhaps a few more strategies you haven’t tried but students 
could use 

o Student HW: Make 2-3 revisions to your DRAFT 



Indiana Partnership for Young Writers, July 2010  
  

5 

 
Day 9 

Getting writing ready for readers: 
Editing & Publishing 

• Writers use writing conventions like spelling and 
punctuation to make their writing easy to read 

• When writers finish a piece of writing they make it 
‘beautiful’ for the public  

• Instructions on board telling students to bring Folders w/ pens tucked inside to sit 
in meeting area   

• Transparency of student DRAFT to edit (w/ permission from student) 
• Overhead projector 
• Editing checklist for distribution 

 
• Teach ML: Most times when writers publish they send their work to a publishing 

company where editors make it ready for readers. We are going to publish our 
own work, so we need to do for ourselves what a publishing company does for 
writers.  

o Choose specific skills for students to focus on such as end-mark 
punctuation, comma use, spelling (circling words that don’t look 
right), capitalization, etc.) Demonstrate using student work how 
you would read through the piece out loud and mark places that 
need to be (or might need to be) changed. Prepare an editing 
checklist and demonstrate use of it with student piece. 

o Distribute editing checklists 
o Student HW: Edit and fancy-up writing to make it public (add 

picture, re-write or type). These pieces will be put together into a 
class anthology. 

Day 10 
Celebration/Assessment 

• Writers have publishing parties to celebrate the 
completion of such a significant writing project 

• Instructions on board telling students to bring Folders w/ pens tucked inside to sit 
in meeting area   

• Small snack 
 

• Teach ML: After investing so much time and energy in such a significant project, 
writers celebrate their accomplishments. That’s what we will do today. 

o Assign partners with whom students will share writing work and 
small snack 

o As a whole class, talk together about this first piece process. How 
did it feel to go through this process? to have a NB? Are their 
writers in the room you identify with? Why? 

o Keep track of who participates and record their comments 
 

 
Resources for writerly life study: 
www.indianayoungwriters.org/resources.html  
http://www.readingrockets.org/podcasts/authors 
http://www.adlit.org/media/author  
http://www.ralphfletcher.com/tips.html  
http://www.rcowen.com/AuthorAtWork.htm  
http://www.justonemorebook.com/index.php?s=Janet+S.+Wong.  
The websites of authors you and your students love. 
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Goals and Teaching Points for 
Writerly Life Unit 
!
What do we want students to get out of the Writerly Life unit?  What are the most 
important things for students to leave this unit knowing?  !
The Writerly Life unit is built around the following goals, and all of our teaching in 
this unit should support them. This is a starting point for the year, so we shouldn't 
expect mastery by the end of this first unit.  Rather we should consider it the 
introduction for students. It is, perhaps, most important to keep in mind that this 
initial unit of study will lay the groundwork for all other units in the school year. !
 1. Students will learn the rituals and routines of writing workshop.       
 2. Students will engage in lots of talk about the stories of their lives.       
 3. Students will think about what they have read that is like what they are       

trying to make. 
 4. Students will read like writers and see craft in the texts around them.       
 5. Students will see themselves as writers who are capable of using writing to       

communicate meaningful messages with real audiences. 
 6. Students will learn about authors' habits and what writers "do" as a basis       

for developing their own habits as writers. 
 7. Students will become active members in a writing community who share       

their writing and give/receive feedback. 
 8. Students will develop a repertoire of strategies that will lift the quality of       

their writing. 



Indiana Partnership for Young Writers: Writerly Life (03: Conferences)

Conferences 
!
Writing conferences are an integral component of an effective writer's workshop, 
and should begin early on in the Writerly Life unit of study.  One aspect of this 
unit is to prepare students for the structure of writer's workshop.  By conducting 
conferences from the start of the year, students will be able to understand that 
they are responsible for their own writing and that the teacher will be talking to 
them regularly about how their writing is going.   !
Keep in mind that writing conferences should have a predictable structure.  Carl 
Anderson suggests that the conference structure follow these guidelines: !
In the first part of the conference… !
 • invite the child to set the agenda for the conference.         
 • ask research questions.         
 • look at the child's writing.         
 • make a teaching decision.         !
In the second part of the conference… !
 • give the student feedback.         
 • teach the student.         
 • guide the student as he 'has-a-go" with what you've taught him.         
 • link the conference to the student's ongoing work.         !
It is also important for you to think about how you will take notes about the 
conferences you have with students.  Conferences are a great assessment tool, 
and by taking notes you will have documentation of students' writing 
development over time that can be used to reflect on their growth and abilities as 
writers. 
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Gathering Notebook Entries 
!
The writer's notebook is at the core of any writer's workshop in the upper grades.  
We use writer's notebooks because it emulates the way many professional 
writers gather, store and nurture ideas for their published text.  In writing 
workshop, notebooks are used as a tool to store ideas.  Notebooks are "living" in 
that they can constantly be written in and referred back to as writers develop a 
piece or think about something new to write.  They are an integral component of 
writing instruction in the upper primary and middle grades.  Teachers should keep 
in mind that a writer's notebook is a container for the writer's thinking. Ralph 
Fletcher helps us understand what a writer's notebook is in the following quote.  
"What is a writer's notebook, anyway?  Let's start by talking about what it's not.  A 
writer's notebook is not a diary: 'Today it is raining.  We have a substitute teacher 
named Miss Pampanella.  She seems very nice  We are going to have gym right 
before lunch.' It's not a reading journal in which your teacher tells you to 
summarize the main idea of a book, or write a letter to a character.  A writer's 
notebook is different from any journal you've ever kept before.....A writer's 
notebook gives you a place to live like a writer, not just in school during writing 
time, but wherever you are, at any time of day." !
In the video below author Mary Amato demonstrates how she uses her writer's 
notebook.  This video could be shown to your class to help them understand how 
writers use notebooks to store their thinking. 

Try It: !
If you don't already have a writer's notebook of your own, you should start one 
now, and practice using it as you continue to read about the Writerly Life unit. Get 
a composition notebook and decorate it.  Then choose a strategy from the 

Keeping a Writer’s Notebook Video 
https://www.youtube.com/watch?v=DcPcHYjTG9k

https://www.youtube.com/watch?v=DcPcHYjTG9k
https://www.youtube.com/watch?v=DcPcHYjTG9k
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possibilities for notebook entries handout below and make an entry into your 
notebook. 



 

 
 

 Unit of Study:  Writerly Life                            Day/Date: Early in the study 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Focus (What one thing will you teach and why?): 
Writers collect ideas for their writing projects on the pages inside their 
notebooks. 
Connection (What will you say to the students about why you are teaching this?):   
Yesterday we got notebooks and made them special to us by decorating the covers 
to fit our personalities.  Today we are going to learn more about what writers put 
inside their notebooks. 

Give Info: (How will you teach this?  What exactly do you want to say?) 
We can learn a lot about writing from our favorite authors, so lets look at what one 
author says about his notebook.  (Show Mary Amato video.) 
When I showed you my notebook yesterday, we noticed that some of the entries 
were long and some were short.  Let’s look at a few of these more closely. (Show 
excerpts on overhead/document camera that include several types of notebook 
strategies.)  These are all ideas that I put in my notebook knowing that I could 
think and write more about each one.  I’ve already turned many of these into 
stories and poems and essays and articles, and some I am not finished with yet.  I 
know I can always come back to these when I need something to write about. 

Active Involvement: (How will students “try-it” before they go off to work independently?) 
Let’s look at a list of strategies we can use to make notebook entries.  Some of 
these strategies I showed you in my notebook today.  Some we haven’t seen yet.  As 
you look at this list of strategies, I want you to pick one that you can do in your 
notebook during writing time today.  When you decide, hold your idea silently to 
yourself.  (Pause.  Select 2-3 students to share what strategy they will use.) 

Link: (What is the relationship between what you taught and what you expect them to do during workshop 
time?) Those are great notebook entries.  I know the rest of you have great ideas 
too.  Go back to your seat and put your ideas into your notebook, just like Mary 
Amato and I did. 
MWTP: (Optional) When you have finished the first entry, you can try something else 
on our list of strategies.  Today and every day, you can look at this list when you 
aren’t sure what to put in your notebook. 
 

Share: (How will students share the work they did w/ each other to further develop TP?) 
Invite a student to share one idea he/she put in her notebook. 



 

 

Introduction to Writing Notebooks 
 
A writer’s notebook is like that ditch!an empty space you dig in your busy life, a space that will fill 
up with all sorts of fascinating little creatures...You’ll be amazed by what you catch there... 
 
What is a writer’s notebook anyway? Let’s start by talking about what it is not. A writer’s notebook 
is not a diary: “Today it is raining. We have a substitute teacher named Miss Pamapnella. She 
seems very nice. We are going to have gym right before lunch.” It’s not a reading journal in which 
your teacher tells you to summarize the main idea of a book, or write a letter to a character. A 
writer’s notebook is different from any journal you’ve ever kept before… 
 
A writer’s notebook gives you a place to live like a writer, not just in school during writing time, but 
wherever you are, at any time of day. 

- Ralph Fletcher, A Writer’s Notebook: Unlocking the Writer Within You 
-  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Collecting Seeds 
A seed is any small snippet or memento that inspires you, something you think you can write a lot 
about when you have more time. Seeds are quick snapshots of things you want to remember (or 
can’t forget, no matter how hard you try). 
 
Cultivating Sprouts (aka Nurturing a Seed Idea) 
Sprouts are typically longer entries, more detailed. Sprouts are “thinking on paper,” perhaps more 
deliberate and intense thinking about an earlier seed entry.  
 
There’s a fine line between seeds and sprouts, ideas and beginnings, and most professional 
writers would group them all together as “notebook entries.”  

-Julie Wallman, entry from her writer’s notebook 

 



 

What to put in your writer’s notebook: Strategies for Collecting and Cultivating Ideas 

- Record snippets of conversations you overhear between strangers. 
- Gather family photographs and photographs of places important to you. 
- Save take-out menus, napkins with logos, matchbooks from restaurants, hotels, etc. 
- Make very close observations of everyday things. 
- Gather family recipes (and list the occasions and other foods you eat/ate with them) 
- Write down quotations that intrigue you from music, movies, books, etc.  
- Look through a telephone book and mix and match first and last names to create potential 

character names. List them in your notebook. 
- Gather paint swatches with names you like and/or colors that remind you of something 

specific you’ve seen. Tape them in your notebook. 
- Jot down the rules and procedures of a game you played when you were a kid.  
- Gather old letters, postcards, birthday cards, Christmas cards…ones actually sent to you or 

ones belonging to strangers that you scavenge at antique stores and flea markets. 
- Make timelines (real or fictional). 
- Record plot ideas inspired by news stories. 
- Sketch people, places, things. 
- Write down family stories (yours or anyone else’s) that you never want to forget. 
- Describe anything you wish you had taken a photograph of but didn’t/couldn’t. 
- List interesting facts or statistics that you stumble upon (or know by heart). 
- List potential titles, even (especially) if you have no idea what story goes with them. 
- Jot down notes about a dream that scared or puzzled you. 
- Gather maps (published) or draw your own. 
- Go someplace that your character would go and behave like him/her. What would he notice? 

How would she react? What would he/she order off the menu?  
- Do a “fast write,” dumping all of your thoughts, reflections, reactions to your seed idea in your 

notebook as an egg timer ticks away.  
- Go on an observation walk or sit quietly someplace. Write what you hear, see, smell, taste 

and feel. Write whatever happens.  
- People watch. Draw conclusions about someone based on what they do, say, wear, carry 

with them, etc. Imagine the smallest details of their lives. 
- Eavesdrop. What is each person thinking that he/she is not saying to the other? 
- Make a big list of things you remember or things you don’t remember. Things you’re good at. 

Things you’re not good at. Things you know. Things you don’t know. 
- Interview someone who plays a key role in your story or a relevant expert. 
- Do “character research” like an actor would…learn a skill that your character already knows, 

shadow someone with same career as your character. 
- Think like a detective as you live your everyday life. What happened just before you entered? 

Who was there before you?  
 

Sources: Calkins , L. (1994). The Art of Teaching Writing. Heinemann; Fletcher, R. (1996) A Writer’s Notebook. 
HarperTrophy; Grant, S. (2007) Notebook Know-How. Indiana Partnership for Young Writers Summer Institute; Ray & 
Laminack (2001) The Writing Workshop. NCTE 
 
 
“Everybody*walks*past*a*thousand*story*ideas*every*day.*The*good*writers*are*the*ones*
who*see*five*or*six*of*them.*Most*people*don’t*see*any.”*–*Orson*Scott*Card*

 



Created by: Sally Grant, Notebook Know-how  
Indiana Partnership for Young Writers 2007 Summer Institute 
 

Possible Writer's Notebook/Sketch Journal entries might include: 
 

o things you notice that pique your curiosity 
o close observations: sights, sounds, textures, moods 
o snippets of interesting dialogue you overhear 
o questions 
o lists of things to think about later 
o quotes 
o generating writing from photographs 
o memories 
o plot ideas (from news, life, etc.) 
o character ideas from interesting people 
o setting ideas 
o research data (observations, explorations) 
o reflections on and off things you see, hear, think about 
o word play: play with words you like 
o family stories you know 
o top ten lists (people, place names, music, etc.) 
o conversations you've had 
o ideas you care about 
o passions (things that make you angry, puzzled, joyful, etc.) 
o things kids say 
o anything unusual that "disrupts the commonplace" 

 
 
Never consider your notebook/sketch journal a finished project, but rather a place to 
collect your thoughts over a range of endless possibilities.  Give yourself the freedom and 
flexibility to take risks and try things out. 
 
And yet —these are places of record, and you will be turning them in to me.  Don't use 
your sketch journal as a diary of your daily life, or confide anything you wouldn't feel 
comfortable sharing with me. 
 
Last note:  PERFECTION IS THE ENEMY.  Be sloppy.  Be creative.  Spelling and 
handwriting don't matter in the slightest.  Only you need to know what anything means.  
And don't forget to put your name on it somewhere. 

 



Possibilities for Notebook Entries 
 

 
 
 

Memories 
Family stories 

Special Occasion 
Observations 
Conversations 

Research 
Opinions 

Real word/current events 
Photographs 

Hopes 
Newspaper clippings 

Writing off book 
Reflections 

Noticings 
Wonderings 

Meaning of events 
Snippets of language 

Images 
Lists 

Experiments with words 
Dreams 
Plans 
Poetry 

Letters/pictures meaningful to you 
Split page (things I know/reflection) 

 
 



Prepared by Sally Grant, Summer Institute 2007, for the Indiana Partnership for Young Writers 

 
 

Qualities to work towards in your  
Writer’s Notebooks/Sketch Journals 

 
 
Volume  Writing in a sustained rhythm over a period of time 

(i.e: “at least four entries per week”) 
 
 
Variety  Writing many kinds of entries about many  
    different topics 
 

Trying a variety of types of writing, as well  
 as graphical/visual entries 
 

Capturing different tones and moods 
(serious, playful, observant, happy, thoughtful, etc.)  
 

Playing around with genre 
 

Discovering a couple of topics that matter to you 
enough to explore them repeatedly (“life topics”) 

 
 
Thoughtfulness   A reader should hear your voice when  

reading your notebook 
 

Entries should reflect what is important  
to you in some way  
 

Entries should not feel like you rushed  
through them just “to get it done”  
 

Allow yourself to think your way  
through ideas  (explore, discover, wonder) 
 

Occasionally reread your notebook and add to or 
question previous ideas and entries 
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Choosing and Nurturing a 
Seed Idea 
!
After gathering many notebook entries, writers will begin to find "writing 
territories," or subjects that they are drawn to writing about.  As your notebook 
grows you will be more likely to uncover recurring themes or ideas.  For this unit, 
it might be more helpful for you to think about some areas where there might be 
opportunities for students to decide on a writing idea/topic and think more deeply 
about what they have to say about it.  We often call this "nurturing a seed," 
because much like planting a garden, there are still many things we need to tend 
to in order to grow our writing.   Workshop writers re-read their notebooks or 
folders to inform this choice—the idea they wish to make into something—a 
memoir, a poem, an All-About book, a commentary, a feature article, or a story. In 
choosing this seed, writers decide to stay with one idea for a long time until it 
becomes their own best work.  !
The following video shows an example of the mini-lesson provided in the 
resources section of this page.  It shows one strategy for uncovering what more 
there is to say/write about a particular seed idea.  Double-click on the black box 
below to watch the video. 
 

!
Try It: !
Share one of your notebook entries with a colleague or family member to 
uncover what more you have to say about that piece of writing.

!!!
Choosing a Seed: Writerly Life Partnerships 

https://www.youtube.com/watch?v=UNbz57vvNiU

https://www.youtube.com/watch?v=UNbz57vvNiU
https://www.youtube.com/watch?v=UNbz57vvNiU


 

 
 

 Unit of Study   Writerly Life   Day/Date After gathering notebook entries   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Focus (What one thing will you teach and why?): 
Writers choose to write about topics that are important to them.  To do this 
writers reread their notebooks to select an idea that they will develop into a 
finished piece.  It often helps to talk with someone about the topics you choose to 
develop. 

Connection (What will you say to the students about why you are teaching this?):   
We have been thinking about how writers hold onto potential ideas for writing 
projects by making entries in their notebooks and we started to do this ourselves in 
our own notebooks. We are just about ready to make a draft, but before we do this 
we want to think about how we might make a decision about what we wish to write.  
Writers write about topics that are important to themselves, and as writers we 
want to do that to. 

Give Info: (How will you teach this?  What exactly do you want to say?) 
One way to discover where you have chosen a topic of significance to you is to talk 
to someone about it.   
Model selecting a seed idea with another adult or student who is prepared to ask 
you questions about your writing.  Students will watch as I am asked questions 
about a seed idea.  “Why does it seem like this might be a seed idea you would like 
to develop?  Why does this seed idea feel important to you?” My writing partner 
should ask more questions that get me thinking about how I might develop my seed 
idea further. 

Active Involvement: (How will students “try-it” before they go off to work independently?) 
Read through your notebook entries to find one that you would like to develop into a 
finished piece of writing. 

Link: (What is the relationship between what you taught and what you expect them to do during workshop 
time?) When you go back to your seats, you will do with your partner what I did with 
my partner.  Make sure that both of you get a chance to talk and think more about 
your topic.  The talking you do with your partner today will support you in developing 
your seed ideas.  Remember to use the thinking out loud that you do in your writing. 
MWTP: (Optional)  Begin developing the seed idea into a discovery draft. 
 

Share: (How will students share the work they did w/ each other to further develop TP?) 
Students will be sharing seed ideas during workshop today.  Look for an effective 
conversation that could be shared with the entire class. 
 



Indiana Partnership for Young Writers: Writerly Life (06: Craft Moves)

Nurturing a Seed Idea 
Through Craft Noticing 
!
Another strategy we can use to uncover more to say about our seed ideas is by 
studying published texts that are like what we are trying to write.  These texts not 
only help us see what other writers write about but also help us begin to notice 
craft strategies (punctuation, sentence structures, ways to use words well, 
paragraphing, etc...) that can help us assemble our ideas.  Included in the 
resources below you will find several examples of personal stories that can be 
used to support students in nurturing their seed ideas.    Students should already 
be familiar with these stories so that when you ask them to notice some things 
the writer has done well, they will have already appreciated the story as a 
reader.  This will allow students to focus more on the writer's craft.  They can 
begin to notice ways in which the writer is conveying meaning, and make 
theories about why a writer may have made certain decisions in their writing. !
The story Slower Than the Rest by Cynthia Rylant has comments included that 
can be used as a resource when you are teaching students to look at how writers 
have crafted text.  In the notebook entry below I have tried one of same craft 
moves Cynthia Rylant has done in her writing.  I attempted to add action along 
with dialogue to create meaning in my entry. !
!
!
!
!
!
!
!
!
!
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Try it: 

Read through Cynthia Rylant's story Slower Than the Rest.  Notice the craft 
moves that have been highlighted, then try to find one or two more craft moves in 
the story.   

Think of a notebook entry you could make that uses one of these craft moves.   

Read through another story provided below.  Try to notice some craft moves and 
make a hypothesis about why the author chose to do that.











Cisneros, S. (1991). Woman Hollering Creek. New York, NY: Vintage Books



Cisneros, S. (1991). Woman Hollering Creek. New York, NY: Vintage Books



Greenfield, E. & Little, L. (1979). Childtimes: A Three-Generation Memoir. New York, NY: Harper Collins



Greenfield, E. & Little, L. (1979). Childtimes: A Three-Generation Memoir. New York, NY: Harper Collins



Greenfield, E. & Little, L. (1979). Childtimes: A Three-Generation Memoir. New York, NY: Harper Collins



Greenfield, E. & Little, L. (1979). Childtimes: A Three-Generation Memoir. New York, NY: Harper Collins



Greenfield, E. & Little, L. (1979). Childtimes: A Three-Generation Memoir. New York, NY: Harper Collins



Ray, K.W. (1999). Wondrous Words. Urbana, IL: NCTE. 

 
 

 
 

FIVE STEPS IN READING LIKE A WRITER 
 

1. Notice 

2. Talk about it and make a theory 

3. Give the craft/technique a name 

4. Think of other authors you know who do this too 

5. Try to envision using this craft/technique in your own 
writing 
 

 
 
 
 



Soto, G. (1990). Baseball in April. San Diego, CA: Harcourt Brace Jovanovich



Soto, G. (1990). Baseball in April. San Diego, CA: Harcourt Brace Jovanovich



Soto, G. (1990). Baseball in April. San Diego, CA: Harcourt Brace Jovanovich



Soto, G. (1990). Baseball in April. San Diego, CA: Harcourt Brace Jovanovich
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Drafting 
!
Up to this point in the unit of study students have been doing all of their writing 
inside their writer's notebooks.  Drafting is the first step of the writing process 
when your student writers will be writing outside of their notebooks.  All of the 
work you having been doing in your notebooks to this point was intended to 
support writers in thinking about what they will make outside of their notebooks.  
It has been more of an unconscious type of writing where writers are fast writing 
and just getting their thoughts onto the page.  Drafting is a much more intentional 
writing where the writer has some plan about what they want to say in their 
writing.  Students must know that the draft is really a starting point for what they 
make as a published piece of writing.  When drafting, writers should remember 
that they will have a lot of opportunities to go back and revise their work after the 
draft is written.    Writers should not be expecting this to be the last of the writing 
work they will do. !
It is a difficult concept for teachers to convey and beginning writers to understand 
that the draft is something different from what they have been doing in their 
notebooks.  One way to do this is to help students focus on how to begin the 
draft, setting the stage for the idea that we are transitioning to deciding how to 
assemble our texts, rather than allowing them to emerge organically or 
"accidentally."  Another option might be to have your students think about a plan 
for their story by creating a story board.  This helps them to think about how the 
story might go.  Included in the resources on this page are two lesson plan ideas 
that show how the drafting day might go. !
The example below shows two copies of a students piece of writing about 
Florida.  The top portion of the page is her first draft.  Notice how this writer takes 
one interesting line from her first draft and creates a second piece of writing 
around that line.  She begins by writing facts about Florida, by the end of her first 
revision she has transformed her piece into a sensorial experience of a Florida 
beach through her writing. !!!!!!!!!
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Try it: !
Look back through your notebook entries and begin to think about your first 
draft.  Decide what it is you will be writing: a poem, a memoir, a personal essay 
before you begin to write your first draft.  After deciding what you will be making 
you are ready to make a draft! 



Draft&Paper& & & & Name:&________________________________&
&
& & & & & & & Date:&_________________________________&
&
& & & & & & & Seed&Idea:&____________________________&
&
& & & & & & & ________________________________________&
&
& & & & & & & Genre:&________________________________&
&
& & & & & & & Working&Title:&_______________________&
&
& & & & & & & ________________________________________&

________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________&
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________ 
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________ 



________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________ 
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________ 
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________ 
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________ 
________________________________________________
________________________________________________
________________________________________________ 



 

 
 

   Unit of Study   Writerly Life       Day/Date Drafting Day 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Focus (What one thing will you teach and why?): 
Authors pay special attention to how they start their stories because they want to hook us 
and make us keep reading. 

Connection (What will you say to the students about why you are teaching this?):   
We’ve been doing a lot of thinking in our notebooks, because many writers think about their 
ideas for a long time before they actually write a story.  But I think we’re ready now to try 
creating a draft.  One thing we can do as we move from notebook entries to a draft on 
clean paper is to pay special attention to the beginning of our story, because we want to 
hook our readers at the beginning and make them want more! 

Give Info: (How will you teach this?  What exactly do you want to say?) 
We’ve now read three stories together-Eleven, The Marble Champ and Slower Than the 
Rest- and I noticed that they started in three very different ways.  Slower Than the Rest 
started right in the middle of the action (Leo spotting a turtle in the road).  The Marble 
Champ started with sort of a close-up on one character (Lupe) and Eleven starts with a 
reflection on what it’s like to be 11 years old. 
 
I’m going to think about my story-getting asked about my brother in the hair salon.  I could 
start it in the middle of the action, my sister and me in the salon, having fun, talking to our 
stylists.  Or I could start with a close-up on one character, maybe the hair stylist since 
she’s the one that asked me the tough question.  Or I could start with a reflection on the 
fact that I hadn’t thought about how I’d answer that sort of everyday question until 
someone asked me.  Hmm…I feel like the action or reflection is the way to go for my story.  
I’m going to try action. [Demo first few lines of draft]. 

Active Involvement: (How will students “try-it” before they go off to work independently?) 
Think about your story. Does it feel like it should start in the action, with a close up of one 
character or with some reflection?  Turn to a writer near you and help each other work 
that out.  Talk about how you’ll start your stories. 

Link: (What is the relationship between what you taught and what you expect them to do during workshop 
time?) Now that you’ve decided how to start your story, I want you to go back to your seats 
and write the whole story on draft paper.  You need to look back at your notebook entries 
to remind yourself of some of the smart thinking you’ve already done (like the things you 
could hear/see/smell/taste/touch at the climax). But you aren’t going to copy exactly 
what’s in your notebook, because when you wrote it in there you were just making notes, 
not writing a real story yet. 

Share: (How will students share the work they did w/ each other to further develop TP?) 
Make 3 people famous.  Invite a student who used each type of opening to tell why he/she 
chose that opening and then share the first line he/she wrote. 
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Revision 
!
Published authors, names students will recognize like Louis Sachar and Eloise 
Greenfield, have said they revise their drafts five, six or even 15, 16 times!  
Author Michale Crichton (Jurassic Park) once said, "Books aren't written,  They're 
rewritten.  It is one of the hardest things to accept, especially after the seventh 
rewrite hasn't quite done it."  So, working like professional authors, we devote 
much of a unit of study to revision. When we talk about revision in a writer's 
workshop, we are really talking about how a writer can "re-see" his piece of 
writing.  During the revision phase of the writing process writers would be 
thinking about what they want their piece of writing to say.  They would be 
considering how they might move, add and delete sentences to get at the heart 
of their writing.  This is the messy part of the writing process where students 
might actually cut their writing apart to create space for additional lines or tape 
paper over a part of their writing that doesn't work for them anymore.  Writers will 
actually spend time on revision over days, thinking about how to get their piece of 
writing to say exactly what they intended for it to say.   !
In the picture below you can see how one writer deleted many pages of her 
memoir when revising.  This picture can help demonstrate to students just how 
much a revised draft might change. 



 
 

    Unit of Study:  Writerly Life                     Day/Date: Revision  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

Adapted from Heard, G. (2002) The Revision Toolbox Portsmouth, NH: Heinemann 

Focus (What one thing will you teach and why?): 
Writers can “crack open” their sentences to change the tone of their writing and make it come alive for 
readers. 

Connection (What will you say to the students about why you are teaching this?):   
We have been working on drafting a piece of writing.  Today I am going to show you how you can go back 
into your draft and look for places where your writing has been vague and “crack them open” to make them 
more descriptive and engaging to read. 
 

Give Info: (How will you teach this?  What exactly do you want to say?) 
Think about some words and sentences that are overused, tired or worn out.  Think about words that have 
no images, are vague or abstract, used too much that they have lost their meaning, obvious, clichés or 
words that we use too frequently as writers.  (Some examples you might use include; It was a nice day.  I 
had a lot of fun.  The flowers were colorful.  Snow is nice.  She is a wonderful person.) 
 
Model for students how I might crack open one of these sentences by imagining it and describing what I 
have imagined in words. 
 
 
 
 

Active Involvement: (How will students “try-it” before they go off to work independently?) 
(After making a list of worn out words and sentences…)  Now chose one of these sentences to “crack 
open”. 
Close your eyes and resee, for example, what is nice about snow.  Imagine the nice things about snow that 
you may have experienced and include all of your senses as you imagine.  Now describe what you see in 
you mind using words and write it down. 
 
Link: (What is the relationship between what you taught and what you expect them to do during workshop 
time?)  Now go back to your seats and look through your draft and reread it.  See if there are places in your 
draft where you can “crack open” your writing just as we did in this mini-lesson. 
 

Share: (How will students share the work they did w/ each other to further develop TP?) 
Have a couple students share places where they cracked open their writing.  Share both versions of the 
exerpt, before and after revising. 



Adapted by Wallman, J. & Adamson, S from: Isoke Titilayo Nia, All Write Literacy Consultants, 2003 
 

 

RE-VISIONING 
 

There are at least two important things to consider when making decisions about your revisions:   
• keep in mind the intentions of your piece (What do you want a reader to know by reading it) 

and,  
• read your piece with all your senses “on” (listening, seeing, smelling, hearing, feeling, 

remembering). 
Ask and answer questions, such as: how can I make this piece better?  Is this piece really clear?  

 
STRATEGIES FOR REVISION 

 
• Add to your piece.  Look closely at the beginning, middle, and end.  Did you leave anything 

out? Find the heart of your piece and zoom in on it. Make a sketch and then add what’s 
important in your sketch to your writing 

• Try starting your piece in a different place, Move parts around. 
• Look closely at the beginning.  Try a different beginning (begin with dialogue, a quote, in the 

middle of the action, with the setting, by describing setting, etc.) 
• Think about the ending.  Ask yourself, “What is it I want the reader to remember about this 

piece?” and “how can I craft my words to make that happen?” 
• Re-read your draft and think about who is telling the story.  Is it a character?  Is it you?  

Where are you? How much do you know? Where are you standing? 
• Be very careful about the control of time.  Stretch out some moments that are important and 

shrink others. 
• Add dialogue and/or dialect to let reader know more about you or the characters. 
• Add the inside (internal) stuff.  Make sure there are places where readers can see what you 

are thinking, feeling. 
• Look at the genre “examples” and use one to mentor your own writing.  
• Turn your piece into a new genre 
• Turn a single sentence into an entire page 
• Break open some verbs by showing not just telling 
• Zoom-in on the “hot-spots.” Stretch this moment out by adding lots of details (dialogue, 

action, inner feelings/thoughts, description of place/setting, etc.) 
• Find places in your writing where you’ve used adjectives. Replace these with an action or 

image that does the work of this adjective to ‘show’ instead of ‘tell’ 
• Do a detail audit. Check to see that the details you have included ‘matter’ to your piece. Take 

out all the details that have no significance to your piece 
• Ask yourself, “What do I want the reader to feel? What emotions do I want them to have?” 

Then, look for places where your can craft words that help to make that happen 
• Think about the effect of first-, second- or third-person writing. Try writing in different ‘person’ 

to change the reader’s experience. 
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Editing 
!
Editing and revising are not the same activity, nor do we do them at the same 
time.  As you've seen, revision is big work.  It often entails making our texts 
messier, in a sense.  On the contrary, editing is about cleaning things up, putting 
on the finishing touches to make work ready for readers. This might include, 
then, proofreading to be sure that our punctuation, spelling, verb tenses or other 
grammatical conventions help readers understand what we want them to know.  
Note this doesn't necessarily mean the work is "perfect."  In fact, it is important 
for the teacher to keep in mind that he or she should only hold students 
accountable for what has been taught.  It would be unfair and unrealistic for the 
teacher to expect students to have correct noun/verb agreement in their writing, 
for example, if teachers haven't talked to the students about this previously.



!
Story!Editing!Checklist!

!
Name_______________________________!
!
The!title!of!my!piece!is:!____________________________________________________!
!
! Personal!

check!
Partner!
check!

Teacher!
check!

Capitalization! ! ! !

Punctuation!(periods,!commas,!exclamation!points,!
question!marks,!etc.)!

! ! !

Spelling!(I!have!tried!to!use!a!dictionary,!a!book,!a!
computer,!asked!myself!“what!looks!right?”)!

! ! !

Sentences!are!complete! ! ! !

Correct!paragraphing!(indented,!only!one!topic!
sentence,!supporting!details)!

! ! !

Story!tense!is!consistent!(doesn’t!switch!between!
present!and!past!tense)!

! ! !

Story!has!only!ONE!focus! ! ! !

!
!
!

! ! !

!
!
!

! ! !

!
I!have!edited!this!story!to!the!best!of!my!ability.!
!
Author’s!Signature!_______________________________________________!
!
Partner’s!Signature!_______________________________________________!
!
Please!note!that!the!editing!checklist!your!students!use!will!only!include!items!that!you!
have!taught!them.!!Students!should!not!be!held!accountable!for!all!aspects!of!mechanics!
and!grammar,!and!this!checklist!should!be!used!only!as!an!example!of!something!you!
might!use.!
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Publication/Celebration 
!
As Katherine Bomer states, "For most writers, the reason to write is to have an 
image of someone at the other end reading your words and ideas."  Publication is 
the part of the writing process that gives the writer a purpose. It's about making 
student writing public, as a way to motivate them and build excitement to write 
again.  Often students can learn as much or more from publishing their writing 
than they do in any other part of the writing process.  The idea should be that 
students are sharing their writing work with others, beyond the teacher.  There 
are many ways to celebrate student writing and make it public.  Look at the 
resources below to consider some possibilities for making your students writing 
public at the end of this, and any, unit of study. !
The clip below is an example of one student publishing her poem by reading it 
publicly at an event.

Publication: Moi by Mary Nell Kirchner!
https://www.youtube.com/watch?v=Sp37xKUQ8aQ

https://www.youtube.com/watch?v=Sp37xKUQ8aQ
https://www.youtube.com/watch?v=Sp37xKUQ8aQ
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Assessment 
!
Assessing writers in the Writerly Life unit of study should focus on the process of 
writing rather than the final product.  Teachers will be assessing students on an 
ongoing basis through writing conferences, and should be paying attention to 
how they are navigating the writing process.  Is the student able to work on one 
idea over many days?  Is there evidence of the student nurturing a seed idea 
with several notebook entries about one topic?  Does the student's writing show 
evidence of attempts at revision? One very important thing to pay attention to in 
the early days of launching writer's workshop is the students' use of their writing 
notebooks.  Included below are several resources to support teachers in 
assessing student writing notebooks.  These resources should be used as 
examples of how teachers might assess students, but must be adapted for each 
classroom and teachers' expectations.



EĂŵĞ�ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ �ĂƚĞ�ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ
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�������������ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ
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ĨŽƌ�ƉƵŶĐƚƵĂƚŝŽŶ�ĂŶĚ�
ƐƉĞůůŝŶŐ�ĞƌƌŽƌƐ͘

hƐƵĂůůǇ�ĞĚŝƚƐ�ǁƌŝƚŝŶŐ�ĨŽƌ�
ƉƵŶĐƚƵĂƚŝŽŶ�ĂŶĚ�ƐƉĞůůŝŶŐ�
ĞƌƌŽƌƐ͘

^ŽŵĞƚŝŵĞƐ�ĞĚŝƚƐ�ǁƌŝƚŝŶŐ�ĨŽƌ�
ƉƵŶĐƚƵĂƚŝŽŶ�ĂŶĚ�ƐƉĞůůŝŶŐ�
ĞƌƌŽƌƐ͘

ZĂƌĞůǇ�Žƌ�ŶĞǀĞƌ�ĞĚŝƚƐ�ǁƌŝƚŝŶŐ�
ĨŽƌ�ƉƵŶĐƚƵĂƚŝŽŶ�ĂŶĚ�ƐƉĞůůŝŶŐ�
ĞƌƌŽƌƐ͘

�ƵĚŝĞŶĐĞ �ŽŶƐŝƐƚĞŶƚůǇ�ŵĂŝŶƚĂŝŶƐ�
ĐůĂƌŝƚǇ�ƚŚƌŽƵŐŚŽƵƚ�
ǁƌŝƚŝŶŐ͘

�ŽŶƐŝƐƚĞŶƚůǇ�ŬĞĞƉƐ�ƚŚĞ�
ZĞĂĚĞƌ�ŝŶ�ŵŝŶĚ͘

hƐƵĂůůǇ�ŵĂŝŶƚĂŝŶƐ�ĐůĂƌŝƚǇ�
ƚŚƌŽƵŐŚŽƵƚ�ǁƌŝƚŝŶŐ͘

hƐƵĂůůǇ�ŬĞĞƉƐ�ƚŚĞ�ZĞĂĚĞƌ�ŝŶ�
ŵŝŶĚ͘

^ŽŵĞƚŝŵĞƐ�ŵĂŝŶƚĂŝŶƐ�ĐůĂƌŝƚǇ�
ƚŚƌŽƵŐŚŽƵƚ�ǁƌŝƚŝŶŐ͘

^ŽŵĞƚŝŵĞƐ�ŬĞĞƉƐ�ƚŚĞ�ZĞĂĚĞƌ�
ŝŶ�ŵŝŶĚ͘

ZĂƌĞůǇ�Žƌ�ŶĞǀĞƌ�ŵĂŝŶƚĂŝŶƐ�
ĐůĂƌŝƚǇ�ƚŚƌŽƵŐŚŽƵƚ�ǁƌŝƚŝŶŐ͘

ZĂƌĞůǇ�Žƌ�ŶĞǀĞƌ�ŬĞĞƉƐ�ƚŚĞ�
ZĞĂĚĞƌ�ŝŶ�ŵŝŶĚ͘

^ĞŶƐĞ�ŽĨ�^ƚŽƌǇ �ŽŶƐŝƐƚĞŶƚůǇ�
ĚĞŵŽŶƐƚƌĂƚĞƐ�Ă�ƐƚŽƌǇ͘��
tƌŝƚŝŶŐ�ĐŽŶƚĂŝŶƐ�Ăůů�
ĐŽŵƉŽŶĞŶƚƐ�ŽĨ�Ă�ƐƚŽƌǇ�
;ĐŚĂƌĂĐƚĞƌƐ͕�ƐĞƚƚŝŶŐ͕�ƉůŽƚ͕�
ĂŶĚ�ŵŽǀĞŵĞŶƚ�ƚŚƌŽƵŐŚ�
ƚŝŵĞͿ͘

hƐƵĂůůǇ�ĚĞŵŽŶƐƚƌĂƚĞƐ�Ă�
ƐƚŽƌǇ͘��tƌŝƚŝŶŐ�ĐŽŶƚĂŝŶƐ�
ŵŽƐƚ�ĐŽŵƉŽŶĞŶƚƐ�ŽĨ�Ă�ƐƚŽƌǇ�
;ĐŚĂƌĂĐƚĞƌƐ͕�ƐĞƚƚŝŶŐ͕�ƉůŽƚ͕�
ĂŶĚ�ŵŽǀĞŵĞŶƚ�ƚŚƌŽƵŐŚ�
ƚŝŵĞͿ͘

^ŽŵĞƚŝŵĞƐ�ĚĞŵŽŶƐƚƌĂƚĞƐ�
Ă�ƐƚŽƌǇ͘��tƌŝƚŝŶŐ�ĐŽŶƚĂŝŶƐ�
ƐŽŵĞ�ĐŽŵƉŽŶĞŶƚƐ�ŽĨ�Ă�ƐƚŽƌǇ�
;ĐŚĂƌĂĐƚĞƌƐ͕�ƐĞƚƚŝŶŐ͕�ƉůŽƚ͕�
ĂŶĚ�ŵŽǀĞŵĞŶƚ�ƚŚƌŽƵŐŚ�
ƚŝŵĞͿ͘

ZĂƌĞůǇ�Žƌ�ŶĞǀĞƌ�ĚĞŵŽŶƐƚƌĂƚĞƐ�
Ă�ƐƚŽƌǇ͘��tƌŝƚŝŶŐ�ĚŽĞƐ�ŶŽƚ�
ĐŽŶƚĂŝŶ�ĐŽŵƉŽŶĞŶƚƐ�ŽĨ�Ă�
ƐƚŽƌǇ�;ĐŚĂƌĂĐƚĞƌƐ͕�ƐĞƚƚŝŶŐ͕�
ƉůŽƚ͕�ĂŶĚ�ŵŽǀĞŵĞŶƚ�ƚŚƌŽƵŐŚ�
ƚŝŵĞͿ͘

ZĞǀŝƐŝŽŶ �ŽŶƐŝƐƚĞŶƚůǇ�ƐŚŽǁƐ�ƉƌŽŽĨ�
ŽĨ�ƌĞǀŝƐŝŽŶ͘��

hƐƵĂůůǇ�ƐŚŽǁƐ�ƉƌŽŽĨ�ŽĨ�
ƌĞǀŝƐŝŽŶ͘

^ŽŵĞƚŝŵĞƐ�ƐŚŽǁƐ�ƉƌŽŽĨ�ŽĨ�
ƌĞǀŝƐŝŽŶ͘

�ZĂƌĞůǇ�Žƌ�ŶĞǀĞƌ�ƐŚŽǁƐ�ƉƌŽŽĨ�
ŽĨ�ƌĞǀŝƐŝŽŶ͘

^ƚĂŵŝŶĂ �ŽŶƐŝƐƚĞŶƚůǇ�
ĚĞŵŽŶƐƚƌĂƚĞƐ�ƐƚĂŵŝŶĂ�ŝŶ�
ŚŝƐ�Žƌ�ŚĞƌ�ǁƌŝƚŝŶŐ͘��,Ğ�Žƌ�
ƐŚĞ�ŝƐ�ĐŽŶƐŝƐƚĞŶƚůǇ�ĂďůĞ�ƚŽ�
ŐĞŶĞƌĂƚĞ�Ă�ůŽƚ�ŽĨ�ǁƌŝƚŝŶŐ�
ǁŚŝůĞ�ŵĂŝŶƚĂŝŶŝŶŐ�Ă�ĨŽĐƵƐ�
ĂŶĚ�ƐƚĂǇŝŶŐ�ŽŶ�ƚŽƉŝĐ͘

hƐƵĂůůǇ�ĚĞŵŽŶƐƚƌĂƚĞƐ�
ƐƚĂŵŝŶĂ�ŝŶ�ŚŝƐ�Žƌ�ŚĞƌ�
ǁƌŝƚŝŶŐ͘��,Ğ�Žƌ�ƐŚĞ�ŝƐ�ƵƐƵĂůůǇ�
ĂďůĞ�ƚŽ�ŐĞŶĞƌĂƚĞ�Ă�ůŽƚ�ŽĨ�
ǁƌŝƚŝŶŐ�ǁŚŝůĞ�ŵĂŝŶƚĂŝŶŝŶŐ�Ă�
ĨŽĐƵƐ�ĂŶĚ�ƐƚĂǇŝŶŐ�ŽŶ�ƚŽƉŝĐ͘

^ŽŵĞƚŝŵĞƐ�ĚĞŵŽŶƐƚƌĂƚĞƐ�
ƐƚĂŵŝŶĂ�ŝŶ�ŚŝƐ�Žƌ�ŚĞƌ�ǁƌŝƚŝŶŐ͘��
,Ğ�Žƌ�ƐŚĞ�ŝƐ�ƐŽŵĞƚŝŵĞƐ�ĂďůĞ�
ƚŽ�ŐĞŶĞƌĂƚĞ�Ă�ůŽƚ�ŽĨ�ǁƌŝƚŝŶŐ�
ǁŚŝůĞ�ŵĂŝŶƚĂŝŶŝŶŐ�Ă�ĨŽĐƵƐ�
ĂŶĚ�ƐƚĂǇŝŶŐ�ŽŶ�ƚŽƉŝĐ͘

ZĂƌĞůǇ�Žƌ�ŶĞǀĞƌ�ĚĞŵŽŶƐƚƌĂƚĞƐ�
ƐƚĂŵŝŶĂ�ŝŶ�ŚŝƐ�Žƌ�ŚĞƌ�ǁƌŝƚŝŶŐ͘��
,Ğ�Žƌ�ƐŚĞ�ŝƐ�ŶŽƚ�ĂďůĞ�ƚŽ�
ŐĞŶĞƌĂƚĞ�Ă�ůŽƚ�ŽĨ�ǁƌŝƚŝŶŐ�
ǁŚŝůĞ�ŵĂŝŶƚĂŝŶŝŶŐ�Ă�ĨŽĐƵƐ�ĂŶĚ�
ƐƚĂǇŝŶŐ�ŽŶ�ƚŽƉŝĐ͘
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